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Abstract 
This study explores the essential competencies required by women homepreneurs in the tourism and 
hospitality sector and examines an effective learning approach to support their development. Semi-
structured interviews were conducted with women homepreneurs in Umm Qais, a rural tourism 
destination. The findings reveal two clusters of competencies: those requiring further support 
(communication skills, entrepreneurship and business growth, financial management, and total quality 
management) and those entirely lacking (digital transformation, digital marketing, and online content 
creation). The study highlights that experiential learning, through a combination of theory, project 
visits, and field trips, is an effective method for developing these competencies. The findings extend 
existing theoretical frameworks on entrepreneurial competencies by emphasizing the importance of 
digital adaptation and experiential learning in post-pandemic contexts. Practically, the study provides 
actionable insights for policymakers, educators, and support organizations to empower women 
homepreneurs by addressing competency gaps and implementing experiential learning strategies. The 
study stresses the need to tailor entrepreneurship education to the unique challenges faced by women 
in rural settings, contributing to sustainable development and community resilience. Moreover, the 
study goes beyond economic advantages to shed light on the social impact of empowering women who 
run home-based businesses. It emphasizes how such efforts promote gender inclusivity, tackle rural 
unemployment, and build stronger community ties.  
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1. Introduction 
 

Tourism is a major economic growth and development driver in many rural areas and local 
communities worldwide (Jeyacheya & Hampton, 2020; Mura & Kajzar, 2019). The COVID-19 
pandemic has had a significant impact on the tourism and hospitality industry, affecting both developed 
and developing countries (Haryanto, 2020; Pham et al., 2021; Hoang et al., 2023; Škare et al., 2021). 
Rural areas and creative economies in local communities have been hit hard since they typically lack the 
infrastructure and capacity to deal with the rapid fall in visitor visits (Giddy et al., 2022; Xie et al., 2024). 
Additionally, the epidemic has brought attention to the vulnerability of women, young people, and 
those from poor backgrounds who work in micro, small, and medium-sized businesses in the tourism 
industry (Zaazou & Salman, 2022; Kaberia & Muathe, 2021; Monterrubio, 2022; Jumriani et al., 2022). 
This group of people has been disproportionately impacted by the epidemic because they are frequently 
working in low-paying and insecure employment that are the first to be eliminated or halted. 

In response to the pandemic, new trends in tourism and hospitality have emerged, emphasizing 
the need for sustainable tourism products and services. (Ziyadin et al., 2019; Lama & Rai, 2021; 
Polukhina et al., 2021; Salim et al., 2024; Alsharif et al., 2024; Alsharif et al., 2023). To improve 
competitiveness and promote fair chances for education, decent job, and well-being for local people, 
these trends necessitate the incorporation of sustainable tourism practices into tourism development 
plans and strategies (Sharma et al., 2024; Streimikiene et al., 2021). This is in line with the United 
Nations World Tourism Organization (UNWTO) Global Code of Ethics on local community rights 
and obligations and the relevant Sustainable Development Goals (SDGs). 

Despite the increasing literature emphasizing the role of women entrepreneurs in fostering 
socio-economic development (Al-Qahtani, Muneera et al., 2022), there has been limited focus on the 
competencies needed by women home-based entrepreneurs (homepreneurs) in the tourism and 
hospitality sector (Malik et al., 2024; Mashapure et al., 2022). Most existing studies broadly examine 
entrepreneurial competencies without addressing the unique challenges faced by homepreneurs 
operating in rural or resource-constrained contexts (Chen & Barcus, 2024), such as Umm Qais, Jordan. 
Moreover, while digital transformation and marketing have been recognized as critical drivers of 
business growth (Ben Slimane et al., 2022), research on how these competencies can be developed 
among women homepreneurs remains scarce, particularly in post-pandemic settings where the need for 
digital adaptation has intensified. 

This study addresses the gap by focusing on women homepreneurs within the tourism and 
hospitality sector, specifically examining their competency needs and the learning approaches required 
to foster these skills. By identifying two distinct clusters of competencies—those requiring support 
(e.g., communication, entrepreneurship, and financial management) and those lacking entirely (e.g., 
digital transformation, marketing, and content creation)—this research contributes to a nuanced 
understanding of the capacity-building needs of women homepreneurs.  

To address the research gap, the study explores the following research questions: 
• What are the key competencies women homepreneurs require in the tourism and hospitality 

sector in rural areas of Jordan, particularly in resource-constrained regions such as Umm Qais? 
• What is the most effective learning approach to develop these competencies, particularly in 

post-pandemic settings? 
The study introduces an experiential learning model tailored to rural homepreneurs, integrating 

theory, project visits, and field trips. This approach advances knowledge in entrepreneurial education 
and provides actionable insights for stakeholders aiming to empower women in tourism. By bridging 
the competency gap, this research supports sustainable development goals, enhances women's 
economic participation, and contributes to community resilience in tourism-dependent regions. 

Within this evolving landscape, entrepreneurial and homepreneur competencies emerge as 
crucial factors for success. These competencies encompass a spectrum of skills, including innovation, 
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adaptability, and effective communication, essential for navigating the complexities of business 
ownership (Susanti et al., 2023a). Furthermore, homepreneurs, operating within unique constraints, 
require additional skills such as time management and digital proficiency to thrive in their endeavors 
(Dsouza & Panakaje, 2023; Rout et al., 2022). By fostering the development of these competencies, 
stakeholders can empower entrepreneurs and homepreneurs to drive economic growth, promote 
sustainability, and enhance community resilience in the tourism sector (Dsouza & Panakaje, 2023). 

This study contribution lies in its exploration of the essential competencies required for the 
success of women tourism and hospitality homepreneurs in the tourism sector, particularly amidst the 
challenges posed by the COVID-19 pandemic. By conducting semi-structured interviews with 10 
women homepreneurs in Umm Qais, insights were gained into the competencies needed to support 
their ventures. Hence, the research aims to contribute to the empowerment of local small businesses, 
particularly women's home-based ventures, within the tourism and hospitality sector. By identifying the 
most needed competencies and an effective learning approach to support their development, the study 
seeks to enhance the capabilities of women homepreneurs, ultimately fostering economic growth, 
promoting sustainability, and enhancing community resilience within the tourism and hospitality sector. 

To guide the reader through the study, the following structure has been adopted. The next 
section presents the theoretical framework, which outlines the key concepts of homepreneurial 
competencies and experiential learning. The methodology section details the qualitative research design, 
including data collection through semi-structured interviews and analysis methods. The findings section 
highlights the identified competency clusters and the effectiveness of the experiential learning 
approach. This is followed by a discussion that situates the findings within the broader literature and 
emphasizes the study's implications. Finally, the conclusion summarizes the key contributions, 
addresses limitations, and suggests directions for future research. 
 
 
2. Theoretical framework 
 
2.1 Homepreneurs entrepreneurial competencies  

 
Entrepreneurs and homepreneurs play a significant role in today's economy, contributing to 

innovation, job creation, and economic growth (Pattanayak & Padhy, 2022). Research on 
homepreneurs' entrepreneurial competencies has gained traction in recent years, shedding light on the 
skills and qualities essential for success in this unique business context.  

Home-based entrepreneurship has emerged as a transformative model for economic 
participation, shaped by global shifts toward remote work, advancements in technology, and evolving 
socio-economic needs. It serves as a vital mechanism for fostering innovation, self-employment, and 
regional economic development, particularly in rural and semi-urban areas. Recent studies (Malik et al., 
2024; Susanti et al., 2023b; Khoo et al., 2024) highlight that home-based businesses play a crucial role in 
fostering economic resilience, especially during crises such as the COVID-19 pandemic. This approach, 
centered on operating businesses from home, offers increased flexibility and adaptability, addressing 
both economic necessity and opportunities within the gig economy. Moreover, Khan, Ali, Khan, and 
Hameed, (2021) and Dsouza and Panakaje (2023) emphasize that women entrepreneurs often leverage 
their unique cultural and regional resources to create niche products and services, contributing to local 
economies and tourism. 

One crucial aspect of homepreneurs' competencies is adaptability. Operating a business from 
home often requires individuals to navigate various challenges, including fluctuating market conditions, 
changing customer preferences, and personal obligations. Homepreneurs must be adaptable and 
flexible, willing to pivot their business strategies when necessary to meet evolving demands (Malik et 
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al., 2024). Effective time management skills are also essential for homepreneurs to optimize 
productivity and balance work-life responsibilities (Lévesque & Stephan, 2020). 

Furthermore, homepreneurs need strong communication skills to build and maintain 
relationships with clients, suppliers, and other stakeholders. Effective communication fosters trust, 
facilitates collaboration, and enhances customer satisfaction, all of which are critical for long-term 
business success (Van den Broeck et al., 2016). Innovation is another key competency for 
homepreneurs, enabling them to identify new market opportunities, develop unique products or 
services, and differentiate themselves from competitors. Home-based businesses often operate in niche 
markets, making innovation a crucial driver of growth and competitive advantage (Gnyawali & Fogel, 
1994).  

Financial management skills are vital for homepreneurs to ensure the financial health and 
sustainability of their businesses. This includes budgeting, cash flow management, financial forecasting, 
and investment decision-making. Sound financial management practices help homepreneurs minimize 
risks, seize opportunities for growth, and achieve long-term profitability (Kirsten, 2018). Additionally, 
digital proficiency has become increasingly important for homepreneurs in today's digital age. 
Leveraging technology and online platforms enables home-based businesses to reach a wider audience, 
market their products or services more effectively, and streamline operations. Homepreneurs must stay 
abreast of digital trends and tools to remain competitive in the digital marketplace (Khoo et al., 2024; 
Oggero et al., 2020; Khatami et al., 2024). 

Moreover, digital transformation has been a pivotal factor in the success of home-based 
businesses, enabling entrepreneurs to reach broader markets and streamline operations. As highlighted 
by Rout et al. (2022), the ability to adopt digital tools and platforms is increasingly regarded as a critical 
competency for homepreneurs. This is particularly relevant in the tourism and hospitality sector, where 
online presence and digital marketing have become essential for attracting customers and sustaining 
growth. 

For women pursuing business growth, Mitchelmore and Rowley (2013) defined four clusters of 
competencies including personal and relationship competencies, business and management 
competencies, entrepreneurial competencies and human relations competencies. Rudhumbu et al. 
(2020) showed the need of women entrepreneurs for some competencies including knowledge of 
sources of financing, technical skills, business growth strategies and marketing strategies. Recently, it 
has become evident that obtaining entrepreneurial digital skills is important for women tourism 
entrepreneurs (Khoo et al., 2024).  

Overall, studies explained that homepreneurs' entrepreneurial competencies encompass a 
diverse range of skills and qualities essential for navigating the complexities of running a business from 
home. Most of these studies in the literature have studied entrepreneurs in general with limited 
representation of women homepreneurs. Therefore, this study aims to focus on the competencies of 
women tourism homepreneurs, especially in the post-COVID-19 era. For example, De Vita et al. 
(2014) explored competencies required by women entrepreneurs in developing countries, highlighting 
the need for training in both business management and ICT skills, but did not specifically address 
homepreneurs. Similarly, Baral et al. (2023) identified critical areas needing development for women 
entrepreneurs in India, such as soft skills and financial literacy, without a specific focus on home-based 
businesses. Studies by Fayolle and Gailly (2015) and Cooper and Lucas (2006) emphasized the role of 
experiential learning and mentorship in developing entrepreneurial skills yet did not specifically 
investigate how these approaches apply to women homepreneurs. 

Therefore, this study aims to fill this research gap by focusing on the competencies of women 
tourism homepreneurs, especially in the post-COVID-19 era. This focus is particularly relevant as the 
pandemic has accelerated digital transformation and highlighted the need for specific digital 
competencies among home-based entrepreneurs. By addressing the unique challenges and competency 
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needs of women homepreneurs, this study contributes to a more nuanced understanding of 
entrepreneurial competencies in the home-based business sector. 
 
2.2 Learning approach 

 
2.2.1 Experiential learning 

  
Experiential learning is a widely recognized teaching method that actively engages students in 

real-world experiences (Motta et al., 2023; Hawtrey, 2007). This approach has proven to be effective, 
particularly in the field of tourism entrepreneurship (Arcodia et al., 2021). It allows learners to directly 
observe and understand the impacts of tourism entrepreneurship on the environment, society, and the 
economy. This understanding is facilitated through activities such as field trips to tourism destinations, 
interactive workshops with industry professionals, and engagement in volunteer projects. For example, 
research in the field of experiential education highlights the benefits of experiential learning in engaging 
students (Kolb et al., 2014; Lu, 2021). Additionally, Başaran (2016) explores the application of 
experiential learning specifically in tourism education. His research suggests the integration of practical, 
student-centered experiential learning activities alongside theoretical content. Moreover, continuous 
interaction and cooperation between the institution, industry, and policymakers are deemed essential to 
adapt the curriculum effectively to meet the rapidly evolving needs of the tourism industry. 

Experiential learning is a process of knowledge creation through the transformation of 
experience, according to Kolb's definition (1984). Research has shown that the combination of 
instruction with experiential learning is an effective way to apply education principles (Caulfield, 2023; 
Furman & Sibthorp, 2013). Each experience has multiple aspects, and different learners extract 
different meanings from an experience depending on their prior experiences (Kolb & Kolb, 2009). 
Experiential learning is a holistic process that involves a person's emotions, motivations, senses, socio-
cultural context, and personality, as emphasized in learner-centered education (LCE) theory (Kolb & 
Kolb, 2006). Experiential learning emphasizes learning by doing and applying in the real world, leading 
to generalization (Kolb, 2014; Christian et al., 2021). It is contrasted with learning in which the learner 
reads about, talks about, or writes about realities but never comes into contact with them as part of the 
learning process. 

Kolb's experiential learning theory operates on two levels: a four-stage cycle of learning and 
four separate learning styles (Kolb et al., 2014). Kolb's theory concerns the learner's internal cognitive 
processes. In Kolb's theory, learning involves the acquisition of abstract concepts that can be applied 
flexibly in a range of situations. The impetus for the development of new concepts is provided by new 
experiences. Effective learning occurs when a person progresses through a cycle of four stages: having 
a concrete experience, followed by observation of and reflection on that experience, which leads to the 
formation of abstract concepts and generalizations, which are then used to test a hypothesis in future 
situations, resulting in new experiences. 

Experiential learning can take place inside and outside the classroom (Kolb & Kolb, 2017). In-
class examples include laboratories, specialized equipment, simulations, role play, practical activities, 
projects, narrative games, storytelling, model building, debating and discussion, and working in 
laboratories and demonstrations. Out-of-class examples include visits, observational work, experiments, 
live research, case study, field surveys, internships, and off-site laboratories. 

Experiential education serves as an umbrella for linking many diverse practices into a coherent 
whole. It is often the basis of initiatives that link traditional scholarly priorities, such as formal 
knowledge production, with the improvement of professional practice (Beard & Wilson, 2018).  

The case study of Umm Qais demonstrates that the learning experience was designed in the 
framework of Kolb's theory and practice in a holistic manner, taking into consideration the prior 
experiences of learners and the social, cultural, and economic context of rural areas. Continuous 
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assessment at each step was essential to ensure effective and efficient learning outcomes. The case of 
Umm Qais proves that experiential learning is one of the best ways to teach skills necessary for 
empowering local host communities to provide quality services to tourists and to impact sustainable 
tourism development in their societies. 
 
2.2.2 Learner–centered education (LCE) 
 

The principles of learner-centered learning provide a comprehensive framework for guiding 
experiential learning (Estes, 2004). This approach prioritizes inclusivity in the decision-making process, 
promotes accountability, and emphasizes the responsibility of learners for their decisions and actions 
(Wolfe & Poon, 2015). In contrast to traditional teaching theories, student-centered learning focuses on 
individual student interests, abilities, and learning styles, with the teacher serving as a facilitator or 
enabler of learning for individuals rather than for the class as a whole (Keiler, 2018). Learner-centered 
education (LCE) is an example of 'best practice' pedagogy, which includes activity-based, inquiry-based, 
and problem-based learning (Shah Ph, & Kumar, 2020). 

A key feature of LCE is the development of a rich learning environment that includes real-life 
stimulations and facilities, designed and managed in accordance with the objectives of the learning 
process and tailored to meet the learner's individual needs (Murdoch & Wilson, 2008; Zintgraff & 
Hirumi, 2023).  

The main features of the LCE learning process include building confidence in learners' abilities, 
recognition of social skills such as cooperation, teamwork, and respect for others' differences. It 
promotes creative and innovative thinking, and providing experiential learning opportunities through 
research, case study, project-based learning, internships, and social service activities (Cornelius-White & 
Harbaugh, 2009; Gravani et al., 2024; Evans, 2023). Responsible learners are prepared for making 
decisions about education, work, and citizenship, with learners taking responsibility for their decisions 
through active participation in outlining the learning objectives, the teaching and learning process, and 
policy, strategic, and operational levels (Quisumbing, 2005; Bell, 2016). 

Critics have questioned the suitability of LCE for different cultures and societies with limited 
resources, but these limitations do not weaken the basic principles of LCE. The need for creative 
approaches to adapt LCE to different contexts is necessary for stimulating learning. The UNWTO 
TedQual Certification Program considers the LCE theory and approach a best practice in preparing 
future professionals for employment in the tourism labor market, contributing to the sustainable 
tourism development in destinations. 

LCE aligns well with the philosophy and characteristics of tourism and tourism education. It 
builds essential values and behaviors in local hosts required in tourism and hospitality services, such as 
respect for cultural diversity, empathy, and a better understanding of visitors' needs, including safety 
and wellbeing. LCE also helps in developing responsible community leaders in communities with 
tourism-related lifelong skills and an intrinsic sense of belonging to their community. These leaders can 
act responsibly and sustainably towards providing authentic hospitality services and products motivated 
with pride and a sense of ownership, while empowered with knowledge and skills to participate in 
leading development in their societies. 
 
2.2.3 Community education in tourism 
 

The tourism industry has increasingly expanded to remote and marginal communities in less 
developed countries, with villagers in these areas often finding themselves on the tourism front line 
(Cohen, 2003). Despite lacking experience and access to formal education and training, these 
individuals are expected to provide quality service to tourists. However, there is a significant gap in 
literature regarding the content and methods of community education programs for these individuals, 
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and government programs have mainly focused on service provision rather than developing their 
confidence and skills for empowerment (Towner, 2016). 

Community participation is crucial in ensuring that tourism development projects are relevant 
to local needs and receive support and acceptance from the community (Milano & Gascón, 2024). As a 
service industry, tourism is heavily reliant on the cooperation and goodwill of host communities. 
Therefore, it is necessary to address the educational needs of host communities, particularly those in 
rural areas dependent on tourism for their livelihoods. 

This study aims to address these needs by presenting a case study of villagers in Umm Qais and 
exploring the use of experiential learning and the principles of the UNWTO Global Code of Ethics for 
Tourism in designing a curriculum to empower small business owners. This innovative approach seeks 
to satisfy the needs of locals, provide tourists with quality services and products, and contribute to 
sustainable development plans in Umm Qais. Ultimately, the study highlights the importance of 
developing community-wide esteem building and cross-cultural understanding, as well as education 
about the expectations of tourists. 

 
 

3. Methodology 
 
A qualitative research approach was employed to investigate the tourism and hospitality women 

homepreneurs' competencies for enhancing the competitiveness and attractiveness of local tourism 
ventures in Umm Qais. The perspectives of women home business owners were sought to obtain new 
insights about their challenges, needed competencies for their home-based business. Semi-structured 
interviews were conducted with tourism women homepreneurs in Umm Qais. The sample for this 
study consisted of 10 women homepreneurs from Umm Qais, Jordan. The sample size was determined 
based on qualitative research standards, where a smaller, purposefully chosen group allows for in-depth 
exploration of participants' experiences and insights (Creswell & Poth, 2016).  This aligns with 
Guetterman’s (2015) observation of an average sample size of 15, ranging between 8 and 31 in 
qualitative educational research, further supporting the appropriateness of the chosen sample size for 
this study. This size ensured manageable data collection and thematic saturation while providing a 
diverse range of perspectives from participants with varying levels of experience, business types, and 
operational scales. 

The Umm Qais region was chosen as the study site for several reasons. First, it is a prominent 
rural area in Jordan with significant potential for tourism due to its rich cultural and historical heritage, 
including archaeological sites and natural landscapes. Second, the region has seen increasing interest in 
community-based tourism, which aligns with the study's focus on women homepreneurs operating in 
the tourism and hospitality sector. Third, Umm Qais faces unique challenges related to infrastructure, 
economic development, and access to resources, making it a critical area for investigating the 
competencies required for women homepreneurs to succeed in such contexts. 
 
3.1 Data collection  

 
Recruitment of participants was through a form of snowball sampling. This involved initially 

identifying potential participants through researchers' personal networks and business agency contacts 
in Umm Qais. These initial participants then helped reach out to additional women homepreneurs, 
increasing the number of potential participants in the study.  A total of 41 women homepreneurs in 
tourism and hospitality were contacted to participate in the study, however, 10 of them were willing 
and available to participate in the study. Women homepreneurs who were selected for interviews were 
chosen based on specific criteria: first, ownership of business by women; second, operation within the 
tourism and hospitality industry; third, a business operating in a rural area specifically in Umm Qais. 
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Data collection was conducted over two months, from November to January 2023, ensuring ample 
time to gather comprehensive insights from the 10 women homepreneurs through semi-structured 
interviews.  

Data analysis began following the first interview, and data collection continued until reaching 
the point of saturation, where additional data yielded no new insights and only redundant information 
was provided (Bradley et al., 2007). The profile of respondents and information about their home 
project are summarized in Table 1. The homepreneurs were requested to specify their competencies 
needs in the tourism and hospitality sector and suggest the most effective learning approach to help 
those homepreneurs to acquire the needed competencies. Thus, the Interviews included questions 
about the participants' personal and home-based business backgrounds. Respondents were then asked a 
set of questions to describe their business challenges, needed knowledge and skills and training 
expectations. 
 

Table 1. Participants profile 
 

Participants Age Type of business 
W1 39 Hand crafts 
W2 55 Food Production 
W3 47 Plant seed 
W4 40 Accommodation 
W5 55 Hand craft 
W6 36 Hand craft 
W7 25 Hand craft 
W8 28 Hand craft 
W9 43 Food Production 
W10 50 Food Production 

Source: authors 
 

 These interviews helped researchers to tailor a training program to meet the women's 
homepreneurs needs and expectations. This training program was delivered by a team of experts from 
Jordanian universities. 36 women homepreneurs participated in the training program which took place 
in Umm Qais and provided two full days per week for six weeks. To present the impact of the learning 
process on the women homepreneurs, interviews with the same 10 participants were conducted directly 
after they finished the training program. Post-interviews focused on assessing the learning approach 
and consisted of some questions related to the impact of lectures, field trips and project visits on 
participants' knowledge and some other questions focused on the participants' plan for benefiting their 
business.  

 All of the participants in the study provided their informed consent, and they were given the 
option to withdraw at any time. All data have been analyzed at the aggregate level, ensuring the 
anonymity of individuals and their businesses. All interviews were conducted in Arabic and were 
subsequently translated into English by the primary researchers, who are native Arabic speakers. 
Interviews were also conducted in person in the participants' office premises to minimize any potential 
disruptions.  On average, each interview had a duration of 45 minutes. The interviews were recorded 
and transcribed verbatim, and the data was analyzed thematically to identify key themes and patterns. 
  
3.2 Data analysis  

 
The data analysis included the identification of recurring topics and the manual coding of 

textual data into themes extracted from the perspectives of the participants (Stewart & Draper, 2007). 
This study employed the within-case and across-case approaches to analyze the data. This involves an 
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analysis of each interview separately and then comparing them across all 10 interviews. This approach 
allowed for identifying similarities and differences, leading to the generation of study themes. To define 
these themes, this study applied the scheme of provisional categories (open coding) and aggregate 
theoretical theme coding (axial coding) (Gioia et al., 2013; Strauss & Corbin, 1990). Through the axial 
coding process, selective coding was utilized to define the core related concepts that represent the 
themes (Holton, 2007) and build the aggregate theoretical themes.  Given the exploratory nature of this 
study and the emphasis on an in-depth qualitative approach, data analysis was conducted manually to 
ensure a comprehensive and deep understanding of the participants' perspectives. 

To conduct the data analysis, our analysis consisted of three main steps: First, we started by 
identifying any repeated statements and organizing them into first-order categories (open coding) 
(Strauss & Corbin, 1990). During open coding, relevant terms were identified based on participants’ 
language through line-by-line analysis. Second, the data analysis process then involved axial coding, 
which involved searching for relationships among the first-order categories to reassemble them into 
second-order categories. In the final stage of data analysis, core concepts and aggregate theoretical 
theme was identified after condensing the second-order categories as identified in Figure 1.  

The research participants represented diverse levels of entrepreneurial experience, business 
types, and operational scales, including sectors such as food production, handicrafts, and 
accommodations. While this diversity enriched the study by capturing a broad range of perspectives, it 
also introduced variability that could influence the reliability of the results. To mitigate this, the analysis 
employed within and across-case analysis to examine similarities at the experience levels and to ensure 
that findings reflect patterns rather than isolated cases. Additionally, the researchers ensured thematic 
saturation by continuing data collection until no new insights emerged. This approach aimed at 
balancing the richness of diverse experiences with the need for reliable and coherent results. 

 
 

4. Research results  
 

This section presents the study findings, using power quotes to illustrate the research themes. 
 

Figure 1. The proposed research themes 
 

 
Source: authors 

 
4.1 Key competencies required by women homepreneurs  
 

The study identified two clusters of competencies for women homepreneurs: those requiring 
support and those entirely lacking.  
 
4.1.1 Knowledge and skills support  
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All participants agreed that they required assistance in enhancing their knowledge and skills in 

certain areas to effectively manage their home-based business. They needed support in areas including 
communication skills, entrepreneurship and business growth, financial management and total quality 
management. Illustrative examples are presented in Table (2).  

Women homepreneurs participants perceived that enhancing their communication skills would 
have great value to their business because of the importance of such skills in building contacts with all 
stakeholders, especially in the tourism industry. W4 explained ‘I have to improve the way we interact 
with visitors to provide exceptional customer service and create memorable experiences to them’. Some 
participants need support in improving their storytelling skills, language proficiency, and cross-cultural 
communication, for example: ‘I am good at telling my story and how I make [traditional handmade 
clothing], um, but I feel sometimes, especially when there are some visitors from outside Jordan, um I 
feel I am not that professional in telling my story’ (W8).  The participants require assistance in 
enhancing their communication skills to create a positive and welcoming atmosphere, encouraging 
visitor engagement, and fostering positive recommendations. They stated: ‘when you are good at 
talking to people, they will tell others about your food’ (W10); ‘when anyone contacts me through 
WhatsApp to order food, I feel that I need to be careful about how I replay, what questions I need to 
ask them to prepare their orders, it is not easy’ (W2).  

 
Table 2. Entrepreneurial competencies 

 

Themes  Competency 
Area Description Example Quotes Agreement 

(N = 10) 
Percentage 

Knowledge 
and skills 
support  
 

Communication 
Skills 

Enhancing 
interaction 
with 
stakeholders 
and tourists, 
including 
storytelling 
and language 
proficiency. 

‘I need to work more on how to talk 
professionally about local attractions, 
and cultural heritage to our guests’ 
(W1). 
‘sometimes visitors don’t understand 
my dialect’ (W6). 
‘my English needs to be good’ (W7). 
‘I need to know how to entertain 
visitors and tourists… create a good 
atmosphere, to keep tourists and 
agencies getting back to our place’ 
(W4). 

7 70% 

Entrepreneurship 
& Business 
Growth 

Skills related 
to leadership, 
customer 
service, and 
networking 
and business 
expansion. 

‘some customers, oh, it is hard for me 
to know how to deal with them’ 
(W7). 
‘customers’ expectations these days 
are high and they always compare 
between my Thoubs and those ready-
made Thoubs, I really don’t know 
how to deal with that…’ (W5). 
‘my place is in rural areas and I want 
to know all the local tourism boards, 
travel agencies, or organizations that 
work with tourists to ask them to 
promote my place to tourists’ (W3). 

8 80% 

Financial 
Management 

Knowledge 
of budgeting, 
cash flow, 
and financial 

‘some days, I don't have money for 
making new items’ (W1). 
‘I found that ‘if I want to grow my 
business, financial control knowledge 

7 70% 



JOURNAL OF TOURISM AND SERVICES 
Issue 30, volume 16, ISSN 1804-5650 (Online) 

www.jots.cz  

175 

 

control to 
maintain 
stability, 
optimize 
resources 
and comply 
with 
regulations. 

would help me to be more precious 
and avoid penalties’ (W6); ‘I feel 
anxious when it comes to financial 
matters, as I don't know everything 
about the subject and the rules’ (W8).  

Total Quality 
Management 

Ensuring 
high 
standards in 
product and 
service 
quality. 

‘if you want to compete, you need to 
know how to maintain the quality of 
the pieces that your product offers’ 
(W7). 
‘knowing the principles of 
maintaining everything in my kitchen 
is important not for customers only, 
but also for making more money’ 
(W2).  

6 60% 

Knowledge 
and skills 
lack 

Digital 
Transformation 

Transitioning 
to online 
platforms for 
marketing 
and 
operations. 

‘these days, you sell more, if you 
know how to sell online’ (W9). 
‘all, all customers are online now, I 
need to have an Insta page’ (W6). 
‘consumers are now all online, It's 
important for us to be on Facebook 
to reach more customers’ (W1). 
‘having a website now is a must, 
tourists now they check everything 
online’ (W4). 

9 90% 

Digital Marketing 

Using digital 
tools to 
promote 
products and 
services 
effectively. 

‘if you know how to promote your 
crafts online, more people will know 
about your craft, it’s a challenge’ 
(W8).  
‘I have a very beautiful place and 
everyone in the area knows about it, 
but I want the tourists from outside 
the area to know about us too … my 
daughter helps me with Facebook, 
um, but not like I want, I want to do 
something big’ (W3). 

8 80% 

Digital content 
creation 

acquiring 
knowledge 
and skills in 
digital 
content 
creation 

‘I don't even know where to start to 
learn how to make videos’ (W3). 
‘I wish that I can learn how to take 
pictures like the one we see on 
Instagram’ (W5). 
‘If I know how to create high-quality 
videos for my baking, people will 
view my work as a work of art’ (W2).   

7 70% 

Source: authors 
 
To run their businesses successfully, women homepreneurs highlighted that skills related to 

entrepreneurship and business growth are typically important for their home-based business in rural 
areas. Learning some entrepreneurial skills has, such as leadership and customer service been seen to be 
crucial for their business, for example: ‘some leads work with me in the kitchen and I want to know 
how to lead them in a good way, you know if they are good, my food will be good too’ (W10). The 



JOURNAL OF TOURISM AND SERVICES 
Issue 30, volume 16, ISSN 1804-5650 (Online) 

www.jots.cz  

176 

 

participants also defined that developing their knowledge and skills in networking and seeking 
collaboration opportunities is a necessity, they stated: ‘I wish I know where to go to expand my 
business’ (W6). 

The findings reflect an agreement among the participants regarding the indispensability of 
financial management for their home-based business. They explained that effective financial 
management is essential for maintaining financial stability. W8 explained: ‘last month, I had to wait 
until sold some items to have cash’. By building strong financial management competencies, women 
homepreneurs would enhance their knowledge and skills in optimizing resources and complying with 
regulations. For example, W3 explained ‘I need help assessing my business's financials to make 
improvements’. Among other described competencies that appeared also to be important for women 
homepreneurs is total quality management. The findings demonstrate consensus among the 
participants regarding the importance of increasing their knowledge about total quality management for 
their home-business. The women homepreneurs explained that paying attention to total quality 
management can drive improvement, efficiency, customer satisfaction, and overall success within their 
respective businesses. They stated: ‘taking care of the quality of my products is crucial for my customer 
satisfaction’ (W1); ‘quality, quality, quality, this is what I hear always from our customer, so, I am 
prioritizing learning more about this now’ (W6). Women participants considered enriching their 
knowledge about total quality practices to be crucial to help them in their business operations, reduce 
waste, and enhance overall efficiency, leading to better business outcomes. For example, W10 
expressed: ‘I am extra careful about kitchen cleanliness and the cooking place. It would be great if we 
could learn more about maintaining closeness and quality without incurring extra expenses’. W9 
commented ‘taste, package and the quality of everything is important to build trustable relationship 
with my customers’.  

 
4.1.2 Knowledge and skills lack  

 
The analysis reflects th3e unique needs of some competencies for tourism and hospitality 

women homepreneurs operating in rural areas, where specific challenges and opportunities exist within 
the context of their location. The findings suggest that women homepreneurs lack certain 
competencies, particularly in the area of business digital transformation, digital marketing and digital 
content creation. Illustrative examples are presented in Table 2.  

All respondents confirmed the necessity to know how to digitize their home-based business to 
start providing some online services, particularly the COVID-19 pandemic. Some of them commented: 
"The pandemic has shown us the importance of having an online presence. We need to adapt and offer 
our services online to be able to match customers’ wants" (W8); ‘after COVID 19, all customers started 
to ask if we have a website or Insta page’ (W1). Women homepreneurs expressed their need to learn 
how to invest in technology and digital platforms to meet their customer needs. W5 explained: ‘being 
online will help us survive and attract new customers, not only in Umm Qais’. Women homepreneurs 
emphasize the urgent need to learn how to adapt their home-based business into online services as a 
strategic response to the challenges posed by the COVID-19 pandemic. W 7 stated ‘people get to use 
to order online during the COVID, so, if you are not on Facebook or Insta you are out’. W10 ‘I am a 
simple woman and I don’t know about technology … my customers usually order on WhatsApp, I 
don’t know about Face [Facebook]’.  

In today's digital age, women homepreneurs lack having a strong online presence and marketing 
tools. The need for digital marketing tools is crucial for the success of their home-business. (W7)  
commented: ‘everyone, from everywhere. now sells handmade bags and souvenirs, but I have special 
items with beautiful embroidery, um, I feel, if I know how to promote these items on Face [Facebook] 
and Insta, I believe I could sell more’. W2 highlighted: ‘I always take nice pictures for the cakes, 
cookies, tart and everything I make, and I send them through WhatsApp to the customer, and they 
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always encourage me to share them on Facebook … I have Facebook but I have very few followers, I 
don’t know what to do to’. Learning about digital marketing would enable them to know how to reach 
a wider audience and attract more customers.  

Women homepreneurs confirmed the requirement of acquiring knowledge and skills in digital 
content creation to market their business. Participants reflect that high-quality photography and videos 
is crucial for showcasing their products and services. Some participants explained: ‘everything on Fcae 
[Facebook] and Insta [Instagram] is nice, I can’t do these videos’ (W8); ‘some crafts Facebook pages, 
even they don’t have what I have, but they take pictures for their crafts’ (W1).  The participants believe 
that having competencies in digital content creation would enhance their products’ image. W9 stated: 
‘If I have Facebook or Instagram pages, people will see me as a professional’.  

 
4.2 Effective learning approach for competency development 
 
4.2.1 Desired training approach  

 
All women participants preferred a learning approach emphasizing experiential learning to 

engage in real-world experiences actively. W5 commented: ‘I have been in many workshops, but I am 
looking for a new experience where I can see things in the real world’.. the suggested approach included 
a unique tool, incorporating theory (i.e., sessions), project visits to the participants' ventures, and field 
trips to similar or relevant institutions. Participants defined that: ‘I would suggest that when you give us 
information, link it with something that we can learn from’ (W8); ‘do you know [X venture], it is a nice 
place … take us to them to talk and see’ (W4); ‘I care about going [X incubator] and [Y restaurant], I 
want to sell my products to them’ (W1). Illustrative examples are presented in Table 3. 

 
Table 3. Learning approach 

 
Theme  Description  Example Quotes 

Desired training 
approach  

The preferred learning approach for 
developing entrepreneurial competencies  

‘I want to do, um, see in my eyes, or even teach me 
practically, um, let me practice in my hands the 
standards of cleaning and hygiene process that 
restaurants or hotels do and implement’(W4). 
‘I want to see something similar… what other 
women do in their projects’ (W1). 
‘can I invite you to my home, um, project and help 
me to improve the place’ (W9);  

Impact of the 
implemented 
learning approach 
 

The perceived value of the learning 
approach, which integrated theory, project 
visits to participants’ ventures, and field 
trips to other businesses and institutions  

‘visiting other women’s projects and the trips 
exposed us to different businesses and tourist 
destinations, offering valuable insights and 
inspiration for our own ventures’ (W3). 
 ‘It was an enriching experience to observe 
successful practices and interact with professionals 
in some tourist destinations" (W7). 

Source: authors 
 
The participants needed an approach that primarily emphasized facilitation rather than 

instruction, fostering knowledge transfer among all participants and trainers. Participants explained: ‘I 
need some help in using Facebook and Instagram to promote my kitchen, can I see how others do this’ 
(W2); ‘why don't you take us to some successful projects and show us how they do their daily things’ 
(W4); ‘I want to see what others do to make them successful, I think I do everything I can do, but I do 
have customers like them … I want to know my mistakes’ (W3). Those women were looking for an 
approach that enables active and interactive participation among all participants in the training 
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program, They stated: ‘I think if I speak to other women that have a business, I can understand 
more…’ (W9); ‘let us talk to others and learn’ (W2); ‘I am that person, if I don’t talk with others, I 
don’t fully understand’ (W10); ‘why don’t you allow us to talk and learn from other have managed to do 
good things in their business’ (W8).  
 

4.2.2 Impact of the implemented learning approach 
 
All research participants reflected having positive experiences regarding the used learning 

approach during the training program. Participants’ women homepreneurs perceived that combining 
the theory, project visits to participants’ ventures, and field trips to other businesses and institutions 
were of the greatest value because of the relative degree of venture impact and usefulness of 
information of these visits and trips. W4 explained: "to learn from the trainers, and see other 
participants’ projects and visit [X hotel] and [Y institution] allowed us to apply the knowledge to real-
world situations and witness firsthand the practical aspects’. Illustrative examples are presented in Table 
3. 

The project visits offered numerous benefits for the women participants as they had the 
opportunity to present and share their own work, engaging in inclusive activities such as cooking for 
the entire group. Some participants explained: ‘I learned from all of those women, we trained each 
other, I know now how to make straw hats and how to make ‘hadab’ (W3); ‘We learned about each 
other’s projects’ (W8). Through these visits, participants gained insights into each other's projects and 
ideas, realizing the potential benefits and profitability of integration, for example: ‘I started to be aware 
of my weaknesses, um, when we went to [Y women homepreneur] I realized that I have weak 
promotion ways’ (W9); ‘I visited some for the first time, entered their homes and saw their work, we 
even learned from their mistakes’ (W6); ‘I loved [X project] idea and their place’ (W1). Participants 
discovered the integration and interconnectedness of their projects, which they were previously 
unaware of. They stated: ‘when we visited [X women homepreneur] I discovered that we are 
complementing each other’ (W8); ‘I entered some women’s homes for the first time. we got an idea 
about each other’s work and this is good for cooperation’ (W2); ‘now we are bonded more and we feel 
with each other’ (W4); ‘we got to know each other projects, we are now friends’ (W7); ‘the most 
beautiful thing ever, the group is nice even though we did not know each other before, but now we 
might work together’ (W6). 

Field visits served as a highlight of the training, greatly appreciated by participants as they 
witnessed and engaged with other projects firsthand. The participants saw the field trip as an 
opportunity to develop their knowledge in different aspects. Some commented: ‘the trips gave us a 
unique opportunity to see different aspects of the tourism chain… we saw how different parts, such as 
accommodation, attractions and transportation, work together to create memorable experiences for 
tourists’ (W4); ‘we had so much fun, it was a great outing, they explained to us a lot, everything, 
marketing, dealing with tourists … even the cleaning process’ (W10); ‘we saw decorations made out of 
salt, it was very nice decorations, we learned how to make it, I might do this in my project’ (W8); ‘I 
liked how they [X restaurant] manage the storage area for their kitchen’ (W2).  

The women participants reflected on the value of field trips in enhancing their skills and 
knowledge about total quality management, communication, and networking. At the communication 
skills level, they explained: ‘it was nice to see how employees at [X restaurant] deal with the tourists and 
talk to them’ (W3); ‘we saw how they [X hotel] deal with the customer and present their services’ (W9); 
‘they talked about how employee should dress neat and clean uniforms’ (W5). Regarding the total 
quality management, participants commented: ‘they explained to us how they provide good quality 
services, um, on what they focus, how to be accurate’ (W10); ‘they talked a lot about how meeting the 
health requirements for guests, preventing of mistakes before they provide their service’ (W6); ‘I liked 
how he [X employee at a hotel] talked about cleanliness and hygiene in bedrooms and bathrooms’ 
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(W2). These trips also provided some participants with an opportunity to build a network. For example, 
W1 talked about how field trips helped to build new ties, she stated ‘we want more and more of the 
trips, we took [X incubator] information to see how they can help me’.  
 
 
5. Discussion 

 
This paper has contributed to the limited literature on the competencies of women 

homepreneurs and their most suitable learning approach.  The study uncovered two clusters of women 
homepreneurs' competencies, including the knowledge and skills that women homepreneurs need 
support in (communication skills, entrepreneurship and business growth, financial management and 
total quality management); and the knowledge and skills they lack (digital transformation, digital 
marketing and content creation). The study also found that the experiential learning approach 
combined theory, project visits to participants’ ventures, and field trips as an effective approach to 
support the development of the women’s homepreneurs competencies.  

Regarding the competencies of women homepreneurs, one of the studies that focused on 
women entrepreneurs was conducted by Mitchelmore and Rowley (2013). They found four clusters of 
competencies among women entrepreneurs pursuing business growth, including personal and 
relationship competencies (e.g., communication and relationship building skills), business and 
management competencies (e.g., budgeting and managing finance), entrepreneurial competencies (e.g., 
creativity, visioning, and idea generation), and human relations competencies (e.g., hiring, staff 
development and leadership). The last two categories do not appear in this study because of its focus 
on exploring homepreneurs sector and the competencies and they lack or need support in. Some new 
literature such as those by: Khoo et al. (2024) found that women tourism entrepreneurs lack 
entrepreneurial digital competencies and need good quality digital training. This is consistent with this 
study's finding especially the second cluster of the competencies.   

Regarding with the first cluster of companies in this study, Rudhumbu et al. (2020) explored the 
challenges of women entrepreneurs and showed the requirement of those women for some 
competencies in the knowledge economy such as technical skills, business growth strategies and 
marketing strategies. The two clusters of homepreneurs competencies produced in the current study 
are comparable with other studies with new additions to these competencies especially those 
competencies related to digital transformation, marketing and content. This might be related to the 
technology revolutions and post-pandemic changes, where digital competencies become crucial for 
performing entrepreneurial activities. Moreover, Yadav, Paliwal, and Chatradhi and colleagues (2022) 
underscores the significant challenges rural women entrepreneurs face in adopting digital tools, 
primarily due to limited access to technology and inadequate training. This aligns with the findings of 
this study, which highlight the need for targeted support in digital marketing and content creation. The 
study also emphasizes the importance of public programs and digital inclusion initiatives in equipping 
women entrepreneurs with the necessary skills to adapt to post-pandemic business environments, 
validating the focus on digital readiness and adaptability identified in this research. Hence, he inclusion 
of digital competencies in the second cluster reflects the increasing demand for digital readiness and the 
ability to navigate online platforms effectively, as highlighted by Liguori and Pittz (2020) and Akpan et 
al. (2024). 

In this study, the learning approach that is most effective to support the development of the 
women’s homepreneurs competencies appears to be the experiential approach combined theory, 
project visits to participants’ ventures, and field trips. This is consistent with Kolb's Experiential 
Learning Theory (1984), which emphasizes learning through experience, reflection, and application. 
Kolb's model advocates for a hands-on approach to learning, aligning well with the practical and 
immersive elements identified in this study as beneficial for women homepreneurs. Additionally, 
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Kourilsky and Walstad (2007) found that experiential learning significantly impacts entrepreneurial 
intention and capability, further supporting the efficacy of this approach for women homepreneurs. 
Moreover, Motta and Galina (2023), in their systematic review of experiential learning in 
entrepreneurship education, concluded that such approaches effectively bridge the gap between 
theoretical knowledge and practical application. Their findings emphasize the importance of immersive 
methods, such as real-world projects and reflective practices, in developing essential entrepreneurial 
skills and competences. This aligns with the experiential approach used in this study, which combines 
theory, project visits, and field trips to address the unique needs of women homepreneurs. 
 
 
6. Implications 
 
6.1 Theoretical implications 

 
This study offers several significant theoretical implications for the field of entrepreneurship, 

particularly focusing on women homepreneurs in the tourism and hospitality sector. It enriches the 
existing body of literature by highlighting the unique competencies required by women operating 
home-based businesses in a post-COVID-19 landscape. The findings expand the understanding of 
entrepreneurial competencies by emphasizing clusters of skills that women homepreneurs need to 
support their ventures, such as communication, digital transformation, and marketing. These insights 
contribute to the broader theoretical framework by extending traditional competency categorizations, 
such as those proposed by Mitchelmore and Rowley (2013), into a contemporary context shaped by 
digitalization and socio-economic challenges. 

Additionally, the study integrates theories of experiential learning with entrepreneurial 
competency development, aligning well with Kolb’s Experiential Learning Theory (1984). This 
theoretical integration suggests that practical approaches to learning, such as project visits and field 
trips, are highly effective in fostering essential business skills. Furthermore, this study validates recent 
findings by Motta and Galina (2023), who emphasized the effectiveness of bridging theoretical 
knowledge with practical application through experiential learning. These theoretical advancements 
underline the importance of adapting entrepreneurial frameworks to include digital competencies and 
experiential pedagogies, which are crucial in addressing the demands of the modern entrepreneurial 
landscape. 

Moreover, this study adds to the growing body of research arguing entrepreneurial resilience 
frameworks, particularly in rural and home-based tourism settings. In doing so, it supports recent 
arguments on digital inclusion as a prerequisite for sustainable entrepreneurship (e.g., Yadav et al., 
2022) and contributes to the theoretical understanding of how women entrepreneurs navigate 
competency gaps through adaptive learning strategies. 
 
6.2 Practical implications 

 
This research provides valuable insights for stakeholders aiming to support women 

homepreneurs in the tourism and hospitality sector. By identifying key competencies such as digital 
skills, financial management, and effective communication, the study outlines crucial areas for training 
and development programs. These insights are particularly relevant in the context of emerging 
challenges faced by rural women entrepreneurs, as highlighted by Yadav et al. (2022), who emphasize 
the critical need for digital inclusion initiatives and access to technology. 

The findings advocate for the implementation of experiential learning methods, such as project 
visits, field trips – to allow women to engage with successful entrepreneurs and real-world business 
settings –, and interactive workshops – where women practice hands-on skills such as digital marketing, 
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content creation, and customer engagement and to enhance practical business skills –. This aligns with 
the work of Liguori and Pittz (2020), who highlighted the importance of digital readiness and 
adaptability for post-pandemic entrepreneurship, and Akpan et al. (2024), who demonstrated the 
necessity of targeted training for navigating online platforms. By adopting these methods, stakeholders 
such as policymakers, educational institutions, retailers, and support organizations can design more 
effective initiatives to empower women homepreneurs. 

From a retailer perspective, the findings suggest the importance of fostering partnerships with 
women homepreneurs to promote locally sourced products and services. Retailers can play a critical 
role in expanding market access for homepreneurs by incorporating their unique offerings into broader 
supply chains and supporting their brand visibility through digital platforms. Collaborations between 
retailers and women homepreneurs can strengthen community-based economies and enhance the 
sustainability of small, home-based enterprises in rural areas. 

Furthermore, policymakers can use these findings to tailor policy interventions that address 
competency gaps, particularly in digital transformation. Policies focused on digital training programs, 
financial literacy workshops, and entrepreneurship support schemes can help women homepreneurs 
build resilience and adaptability in a rapidly changing market. Educational institutions can integrate 
hands-on, immersive learning approaches into their curricula, ensuring that women homepreneurs 
acquire the practical skills necessary to navigate both traditional and digital business landscapes. 

The emphasis on experiential learning provides a practical roadmap for stakeholders seeking to 
empower women homepreneurs by enhancing their confidence and business capabilities. These 
approaches promote sustainable economic growth and community resilience, ensuring that women 
entrepreneurs in rural areas are better equipped to manage their ventures and leverage emerging 
opportunities in the tourism and hospitality sector. 
 
6.3. Social implications 
 

This study has significant social implications, particularly in its potential to empower women 
homepreneurs in the tourism and hospitality sector. By identifying and addressing critical competency 
gaps and promoting experiential learning, the research contributes to broader socio-economic 
development, especially in rural and underserved communities. Equipping women with essential 
skills—such as communication, financial management, and digital marketing—enhances their ability to 
participate in the formal economy. This, in turn, fosters greater self-sufficiency and reduces economic 
dependency. Furthermore, by strengthening their role in tourism, women can actively preserve and 
promote cultural heritage through traditional crafts, culinary experiences, and digital content creation. 
This involvement not only ensures the transfer of knowledge but also supports the sustainability of 
cultural practices. 
 
 
7. Limitations and future research directions 

 
This study has several limitations that should be acknowledged. First, the sample size is 

relatively small, consisting of 10 participants from a specific region (Umm Qais). While this allowed for 
in-depth exploration of the experiences of women homepreneurs in a rural tourism context, it limits 
the generalizability of the findings to other regions, industries, or demographic groups. Additionally, 
the qualitative nature of the research, while providing rich and detailed insights, may not capture the 
full breadth of experiences and competencies of women homepreneurs in broader contexts. The 
reliance on self-reported data through interviews also introduces the potential for response bias, as 
participants may have provided socially desirable answers rather than fully accurate accounts. 
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Despite these limitations, the study’s findings can be applied to other regions in Jordan and 
neighborhood countries with similar socio-economic and tourism contexts. The challenges and 
competency gaps identified among women homepreneurs in Umm Qais are likely relevant in other 
rural tourism destinations in Jordan, such as Petra, Ajloun, and Wadi Rum, where women-led home-
based businesses play a crucial role in local economic development. Similarly, comparable issues may be 
present in neighborhood countries such as Lebanon, Egypt, and Palestine, where rural women 
entrepreneurs face similar barriers in accessing digital resources, financial management training, and 
business development opportunities. 

Future research should address these limitations by employing larger, more diverse samples, 
including participants from various geographic, cultural, and economic backgrounds. Quantitative 
methods, such as surveys or mixed-method approaches, could be incorporated to validate the 
qualitative findings and improve the generalizability of the results. Longitudinal studies could provide 
further insights into how the competencies of women homepreneurs evolve over time and assess the 
long-term effectiveness of experiential learning interventions. 

Moreover, future research could extend the scope of this study to examine the competencies of 
women homepreneurs in industries beyond tourism and hospitality, such as manufacturing, retail, or 
technology. Investigating the role of digital transformation in shaping entrepreneurial competencies in 
these sectors would provide valuable insights. Additionally, exploring the effectiveness of specific 
training programs, particularly those that integrate experiential learning components, in various settings 
and cultural contexts could refine strategies to support women entrepreneurs globally. 

Finally, the study highlights the need for a more segmented sampling strategy to ensure better 
comparability across participants with similar backgrounds and levels of experience. By adopting such 
strategies, future research could enhance the reliability and applicability of findings, offering deeper 
insights into the unique needs and challenges faced by different subgroups of women homepreneurs. 
 
 
8. Conclusion 

 
This study provides a comprehensive exploration of the competencies required by women 

homepreneurs in the tourism and hospitality sector, particularly in the face of post-COVID-19 
challenges in resource-constrained rural areas such as Umm Qais, Jordan, and the most effective 
learning approaches to develop these competencies. The researchers used qualitative research 
methodology, which involved semi-structured interviews with 10 women homepreneurs in Umm Qais. 
Thematic analysis was employed to identify key competency clusters and learning needs. The study 
identifies two distinct clusters of competencies: those requiring support (e.g., communication skills, 
entrepreneurship, financial management, and total quality management) and those entirely lacking (e.g., 
digital transformation, digital marketing, and content creation). These findings extend the 
understanding of entrepreneurial competencies by addressing contemporary challenges such as digital 
readiness and market adaptability, which are critical in today’s evolving business landscape. The study 
also proposed an experiential learning model tailored to rural homepreneurs, which integrated 
theoretical instruction, project visits, and field trips. This model proved effective in enhancing the 
participants' skills and boosting their confidence. 

Furthermore, this study highlights the socio-economic role of women homepreneurs, 
particularly in rural communities, it demonostrates how their businesses contribute to local economies, 
community resilience, and women’s empowerment. Addressing competency gaps not only enhances 
individual business success but also strengthens regional tourism ecosystems. 

The study also highlights the effectiveness of experiential learning as a dynamic approach to 
developing these competencies. The combination of theory, project visits, and field trips, the research 
aligns with Kolb’s Experiential Learning Theory and validates its practical application in fostering 
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essential entrepreneurial skills. This approach not only equips women homepreneurs with the tools 
they need to succeed but also promotes sustainable economic growth and community resilience in rural 
tourism contexts.  

Despite its limitations, including a small sample size and reliance on qualitative methods, the 
study offers a strong foundation for future research. It emphasizes the need for larger, more diverse 
samples and mixed-method approaches to enhance generalizability. Additionally, it calls for further 
exploration of women homepreneurs’ competencies in different industries and cultural contexts, as well 
as longitudinal studies to assess the long-term impact of experiential learning interventions. 

This research provides actionable insights for policymakers, educators, and support 
organizations. By addressing the digital competency gaps and promoting tailored training programs, 
stakeholders can empower women homepreneurs to navigate post-pandemic challenges and leverage 
emerging opportunities. As digital transformation continues to reshape the entrepreneurial landscape, 
ongoing research and targeted interventions will be essential in ensuring the success and resilience of 
women-led home-based enterprises in the tourism and hospitality sector. 
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